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 Distinguishes between the different 
marks they make  

Sometimes gives meaning to marks 
as they draw and paint. •Ascribes 
meanings to marks that they see in 
different places 
 
 

•Gives meaning to marks they make as they 
draw, write and paint. Begins to break the 
flow of speech into words. •Continues a 
rhyming string. •Hears and says the initial 
sound in words. •Can segment the sounds in 
simple words and blend them together. 
•Links sounds to letters, naming and 
sounding the letters of the alphabet. •Uses 
some clearly identifiable letters to 
communicate meaning, representing some 
sounds correctly and in sequence. •Writes 
own name and other things such as 
labels,captions. •Attempts to write short 
sentences in meaningful contexts. 

Writing: children use their phonic 
knowledge to write words in 
ways which match their spoken 
sounds. They also write some 
irregular common words. They 
write simple sentences which can 
be read by themselves and 
others. Some words are spelt 
correctly and others are 
phonetically plausible. 

Children can spell phonically 
regular words of more than one 
syllable as well as many irregular 
but high frequency words. They 
use key features of narrative in 
their own writing.  

    Red words: 
I    the   said   you   of   your   be   
are   my   no   put   he   to   she   
do    they 

Red words 
Want    you   call   I’ve   we   me   
they   what   all  some   go    
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•Makes connections 
between their 
movement and the 
marks they make. 

• Imitates drawing simple shapes 
such as circles and lines. •May be 
beginning to show preference for 
dominant hand. 
Shows control in holding and using 
jugs to pour, hammers, books and 
mark-making tools. •Beginning to use 
three fingers (tripod grip) to hold 
writing tools 

•Draws lines and circles using gross 
motor movements. •Uses one-
handed tools and equipment, e.g. 
makes snips in paper with child 
scissors. •Holds pencil between 
thumb and two fingers, no longer 
using whole-hand grasp. •Holds 
pencil near point between first two 
fingers and thumb and uses it with 
good control. •Can copy some 
letters, e.g. letters from their name. 

•Shows a preference for a dominant hand. 
•Begins to use anticlockwise movement and 
retrace vertical lines. •Begins to form 
recognisable letters. •Uses a pencil and 
holds it effectively to form recognisable 
letters, most of which are correctly formed. 

They handle equipment and tools 
effectively, including pencils for 
writing. 

They hold paper in position and 
use preferred hand for writing, 
using the correct pencil grip. They 
are beginning to be able to write 
on lines and control letter size.   
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•Listens to and 
enjoys rhythmic 
patterns in rhymes 
and stories. •Enjoys 
rhymes and 
demonstrates 
listening by trying to 
join in with actions 
or vocalisations. 
•Rigid attention – 
may appear not to 
hear. 

Listens with interest to the noises 
adults make when they read stories. • 
Recognises and responds to many 
familiar sounds, e.g. turning to a 
knock on the door, looking at or going 
to the door. • Shows interest in play 
with sounds, songs and rhymes. • 
Single channelled attention. Can shift 
to a different task if attention fully 
obtained – using child’s name helps 
focus. 

•Listens to others one to one or in 
small groups, when conversation 
interests them. •Listens to stories 
with increasing attention and 
recall. • Joins in with repeated 
refrains and anticipates key events 
and phrases in rhymes and stories. 
•Focusing attention – still listen or 
do, but can shift own attention. • Is 
able to follow directions (if not 
intently focused on own choice of 
activity). 

•Maintains attention, concentrates and sits 
quietly during appropriate activity. •Two-
channelled attention – can listen and do for 
short span 

Children listen attentively in a 
range of situations. They listen to 
stories, accurately anticipating 
key events and respond to what 
they hear with relevant 
comments, questions or actions. 
They give their attention to what 
others say and respond 
appropriately, while engaged in 
another activity. 

1. Shows some awareness of the 
listener by making changes to 
language and non-verbal features.  

2. Recounts experiences and imagines 
possibilities, often connecting ideas. 

3. Uses a range of vocabulary in 
imaginative ways to add 
information, express ideas or to 
explain or justify actions or events. 

 

    Writing overview  
     Progression of skills  



Key Stage one  
Year group  Year 1 Year 2 

Skills  Developmental skills  Essential skills  Developmental skills  Essential skills  

Term  Autumn  Spring  Summer  Autumn  Spring  Summer  
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Spelling RWI Orange  
Spelling words with Set 1 
sounds taught in reading  

RWI Yellow level  
Spelling words with Set 1 and 2 
sounds taught in reading  

RWI Blue level  
Spelling words with Set 1 and 2 
sounds taught in reading  

RWI Grey level  
Spelling words with Set 1, 2 and 3 
sounds taught in reading  

2A  
Unit 1: The or sound spelt a before l and 
ll  
Unit 2: Soft c  
Unit 3: Adding the suffix –y (part  1) 
Unit 4: Adding the suffix –y (part 2) 
Unit 5: Adding the suffix –ly  
Unit 6: The n sound spelt kn and gn  
Unit 7: The igh sound spelt y  
Unit 8: Adding the suffix –ing (part 1) 
Unit 9: Adding the suffix –ing (part 2) 
Unit 10: The j sound  
Unit 11: The o sound spelt a after w and 
qu  
Unit 12: Adding the suffix –ed (part 1) 
Unit 13: Adding the suffix –ed (part 2)  
Unit 14: Adding the suffix –ed (part 3) 

2B  
Unit 1: The r sound spelt wr  
Unit 2: Adding the suffixes –er or –est 
(part 1) 
Unit 3: Adding the suffixes –er or –est 
(part 2) 
Unit 4: Adding the suffixes –er or –est 
(part 3) 
Unit 5: The ee sound spelt ey  
Unit 6: Adding the suffix –ness (part 1) 
Unit 7: Adding the suffix –ness (part 2) 
Unit 8: Words ending in –le  
Unit 9: Words ending in –el  
Unit 10: Words ending in –al  
Unit 11: Adding the suffix –ful  
Unit 12: Adding the suffix –less  
Unit 13: Adding the suffix –ment  
Unit 14: Words ending in –tion  
Unit 15: Adding the suffix –es  
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Plurals Use with prompts, the 
regular plural noun 
suffix -s (e.g. dog, dogs). 

Use more accurately, the 
plural noun suffixes 
-s or -es (e.g. dog, dogs and 
wish, wishes). 

Use regular plural noun 
suffixes -s or -es (e.g. dog, 
dogs, wish, wishes) and 
identify the effect of the 
suffixes on the meaning on 
the noun. 

Use, with support, some 
irregular plural noun suffixes 
(e.g. baby → babies).  

Apply their knowledge of irregular 
plural noun phrases when writing.  

Use irregular plural noun suffixes 
(e.g. baby, babies; knife, knives; 
foot, feet; mouse, mice; tooth, 
teeth).  

Prefixes Notice, with support, 
how the prefix ‘un’ 
changes the meaning of 
verbs and adjectives 
(negation) (e.g. unkind 
or undoing). 

Recognise, in context, how 
the prefix ‘un’ changes the 
meaning of verbs and 
adjectives (e.g. untie the 
boat). 

Explain how the prefix 
changes the meaning of 
verbs and adjectives (e.g. 
unkind, undoing and untie). 

Use, with prompts, simple 
prefixes to assist spelling (e.g. 
happy and unhappy).  

Use, more independently, simple 
prefixes to assist spelling (e.g. 
subway, unlock).  

Independently use simple prefixes 
to assist spelling (e.g. happy/ 
unhappy; like/dislike; tidy/untidy).  

Suffixes Recognise with 
prompts, some common 
suffixes at the end of a 
word (e.g. -ing helping 
and running, -ed walked 
and helped, -er driver 
and helper).  

Add, with some help, 
suffixes to verbs where no 
change is needed to the 
spelling of the root word 
(e.g. helping, helped and 
helper). 

Independently, add suffixes 
to verbs where no change is 
needed to the spelling of 
the root word (e.g. helping, 
helped and helper). 

Form nouns, with prompts, using 
suffixes, such as –ness, -er and 
by compounding (e.g. 
superman).  

Begin to form adjectives using 
suffixes such as –ful, -less and 
recognise the term suffix. Begin to 
use other suffixes (e.g. –er, -est 
and –ly) with support.  

Form nouns using suffixes such as 
–ness –er and by compounding 
(e.g. whiteboard and superman). 
Form adjectives using suffixes 
such as –ful and –less. Use suffixes 
–er and –est in adjectives and –ly 
to turn adjectives into adverbs, 
recognising the term ‘suffix’.  

Words Recognise rhymes, and, 
with support, play word 
games to extend 
knowledge of words. 

Begin to use rhymes and 
word games, with peers, to 
extend knowledge of words.  

Use rhymes and word 
games to extend knowledge 
of words. 

Begin, with support, to recognise 
word families based on common 
words (e.g. cry, fly and try).  

Recognise an increasing range of 
word families based on common 
words (e.g. badge, bridge, edge 
and fudge/ key, donkey, monkey, 
chimney and valley).  

Begin to use word families based 
on common words.  



Sentence 
construction 

Begin, with some 
support, to combine 
words to make simple 
sentences. 

Construct some sentence-
like structures by combining 
words more instinctively. 
Begin to leave spaces 
between words using their 
finger as a guide if needed. 

Independently combine 
words to make simple 
sentences, leaving spaces 
between words. 

Compose simple and compound 
sentences, beginning to use 
correct grammatical patterns for 
statements and questions, with 
guidance/ prompts.  

Construct both simple and 
compound sentences, increasingly 
using correct grammatical patterns 
for statements, questions and 
commands, more independently.  

Independently compose and write 
sentences using correct 
grammatical patterns for 
statements, questions, 
exclamations and commands.  

Sentence 
development 

Recognise and find 
some simple describing 
words. 

Begin to select simple 
adjectives to describe nouns 
with guidance. Use simple 
words that they have 
heard/read to support their 
own writing. 

Select simple adjectives to 
describe nouns. Sequence 
sentences to form short 
narratives. 

Begin to notice, with some 
prompts, expanded noun 
phrases to describe and specify 
(e.g. the hairy caterpillar). Use, 
with prompts, simple adjectives 
to describe nouns in their 
sentences.  

Use expanded noun phrases, more 
instinctively, to describe and 
specify, beginning to use in 
independently writing.  

Use expanded noun phrases to 
describe, specify and interest the 
reader in independent writing.  

Grammatical 
components 

Use simple words and 
phrases to convey 
meaning. 

Begin to use ‘and’ to join 
words and clauses when 
prompted.  

Join words and clauses 
using ‘and’ appropriately. 

Begin to use co-ordination (using 
‘or’, ‘and’, ‘but’) to join 
sentences where each clause is 
of equal value (e.g. Hurry up or 
we will miss the bus).  

Use co-ordination (using ‘or’, ‘and’, 
‘but’) and with some support begin 
to use subordination (using ‘when’, 
‘if’, ‘that’, ‘because’).  

Use subordination (e.g. when, if, 
that, because) and co-ordination 
(e.g. or, and, but).  

Tense Begin to use, with some 
support, past and 
present tense correctly 
in speech.  

Use, more readily, past and 
present tense correctly in 
speech, making some errors.  

Use past and present tense 
correctly in speech. 

Make the correct choice of tense 
(past/ present) consistently in 
speech and increasingly in 
writing.  

Make the correct choice of tense 
more consistently when writing. 
Begin to use the progressive form 
of verbs in the present and past 
tense to mark actions in progress.  

Make the correct choice of tense 
consistently throughout writing, 
using the progressive form of 
verbs in the present and past 
tense, to mark actions in progress 
(e.g. she is drumming/ he was 
shouting).  

Layout Become familiar with 
simple writing frames to 
support the layout of 
text in guided writing. 

Begin, with some help, to 
use simple writing frames to 
support the layout of text. 

Use simple writing frames 
to support the layout of 
text. 

Recognise, with support, 
headings within a text. Begin 
with support, to group ideas into 
sections using headings.  

Group ideas into sections, 
beginning to use headings more 
instinctively and with developing 
independence.  

Use headings to group ideas into 
sections and to structure text.  

Capital letters Notice, with prompts, 
capital letters at the 
start of sentences.  

Recognise capital letters at 
the start of sentences. With 
prompting/guidance, use 
capital letters in own 
writing.  

Begin to independently use 
capital letters at the start of 
sentences.  

Use, with some reminders, a 
capital letter at the beginning of 
sentences.  

Use, more instinctively, a capital 
letter at the beginning of 
sentences.  

Use a capital letter at the 
beginning of most sentences.  

Punctuation marks Begin to notice, and 
sometimes use full 
stops at the end of 
sentences.  

Begin to use full stops, and 
question marks at the end of 
sentences. 

Begin to use full stops, 
exclamation marks and 
question marks at the end 
of sentences. 

Recognise and consolidate their 
knowledge of punctuation marks 
(e.g. full stops, exclamation 
marks and question marks).  

On most occasions, use full stops, 
question marks or exclamation 
marks appropriately at the end of 
sentences, beginning to use 
commas to separate items in a list 
and apostrophes for contracted 
forms.  

Use full stops, question marks or 
exclamation marks appropriately 
at the end of sentences; commas 
to separate items in a list and 
apostrophes for contracted forms 
and the possessive (singular).  

Proper nouns and 
personal nouns 

Notice, with prompts, 
that capital letters are 
used for names. 

Use a capital letter for their 
own name and the names of 
others. Begin, with support, 
to use capital letters in other 
instances (e.g. I). 

Use a capital letter for 
names of people, places, 
the days of the week and 
the personal pronoun ‘I’. 

Use, with guidance, the 
possessive apostrophe for 
singular nouns (e.g. the girl’s and 
Sam’s).  

Sometimes use, in the correct 
instance, the possessive 
apostrophe for singular nouns (e.g. 
The cat’s fur is soft/ it is Sam’s 
birthday).  

Independently use the possessive 
apostrophe for singular nouns 
(e.g. the girl’s and Sam’s).  

Technical terms Use, with prompts, 
some of the Y1 terms 
(e.g. letter, capital 
letter, sentence and full 
stop). 

Use, more instinctively and 
sometimes in the right 
context, the terms, letter, 
capital letter, word, 
sentence, full stop, question 
mark and punctuation. 

Use the terms, letter, capital 
letter, word, sentence, full 
stop, question mark, 
exclamation mark, 
punctuation, singular and 
plural. 

Use, with prompts, some Year 2 
terminology.  

Use an increasing amount of the 
taught Year 2 terminology.  

Use the terms; noun, noun 
phrase, statement, question, 
exclamation, command, 
compound, adjective, verb, suffix, 
adverb, tense (past and present), 
apostrophe and comma.  



Standard English Notice, with some 
prompts, some simple 
but distinctive features 
of Standard English. 

Recognise some distinctive 
features of Standard English, 
beginning to apply in their 
writing. 

Use some distinctive 
features of Standard English 
in their writing (e.g. words 
combined to make 
sentences, past/present 
tense evident and some 
accurate examples of 
singular and plural). 

Begin, with prompts, to use 
some simple conventions for the 
punctuation, spelling and 
sentence structure of written 
Standard English.  

Use, with developing 
independence, some known 
conventions and some terminology 
for the punctuation, spelling and 
sentence structure of written 
Standard English.  

Use some conventions and 
terminology for the punctuation, 
word structure/ spelling and 
sentence structure of written 
Standard English.  

Vocabulary range Use simple vocabulary 
to communicate 
meaning.  

Begin to repeat keywords in 
their writing. 

Use mostly simple 
vocabulary and 
communicate meaning 
through repetition of  
keywords. 

Use simple speech like 
vocabulary to convey relevant 
meaning.  

Use simple speech like vocabulary 
to convey relevant meaning, and 
with prompts, include some 
adventurous word choices.  

Use simple speech like vocabulary 
to convey relevant meaning with 
some adventurous word choices 
and opportune use of new 
vocabulary.  
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Planning writing 
through talk 

Begin, with prompts, to 
talk to an adult about 
what they are going to 
write.  

Talk, with increasing clarity, 
to an adult or peer about 
what they are going to write.  

Talk to an adult or peer 
about what they are going 
to write.  

With some help, talk through the 
content of what they are going 
to write about and consider the 
order of the writing.  

Talk through the content of what 
they are going to write about, 
beginning to think about the 
sequence of sentences.  

Talk through the content of what 
they are going to write about, 
considering the sequence of 
sentences.  

Using writing 
models and 
checklists 

Recognise, with adult 
support, the main 
features of a given 
model (e.g. nursery 
rhyme).  

Recognise, with some adult 
support, the main features 
of a given model and 
contribute to class or group 
writing checklists.  

With adult support, 
recognise the main features 
of a given model and create 
simple checklists for their 
own writing.  

Begin to identify sentence level 
features in writing models (e.g. 
simple adjectives to describe 
nouns).  

Improve their recognition skills of 
the main features of a given model 
(e.g. a recount). With support, 
include sentence level features in 
their own writing checklists (e.g. 
expanded noun phrases and 
conjunctions).  

With peer support, recognise the 
main features of a given model 
(e.g. recount) and create simple 
checklists for their own writing, 
including sentence level features 
(e.g. commas in lists).  

Planning and 
making notes 

With support, draw 
pictures and begin to 
write some keywords 
before writing.  

Draw pictures and write 
down keywords or ideas 
with more independence.  

Draw pictures and write 
down keywords or ideas 
before writing.  

Draw pictures and note down 
ideas, in a simple planning 
format, with some support.  

Use new vocabulary linked to the 
topic in their plans.  

Draw pictures and note down 
ideas, key words and new 
vocabulary in a simple planning 
format.  

Drama and role 
play 

Take part in small world 
play with peers inspired 
by stories and rhymes.  

Use familiar story language 
during simple role play or 
small world play.  

Use simple role play (e.g. 
puppets, small world) to 
explore writing ideas.  

With adult guidance/ modelling, 
take on roles as characters in 
familiar stories or rhymes.  

With support from peers, take on 
roles as characters in familiar 
stories or rhymes.  

Take on roles as characters to 
understand the structure of 
narratives.  
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Composing 
sentences 

Use talk to express 
themselves and their 
ideas before writing.  

Use talk to express 
themselves and their ideas 
effectively before writing. 
Form and say sentence-like 
structures out loud to an 
adult or peer before writing. 

Say sentences to an adult or 
peer before writing. 
Independently attempt to 
replicate what they have 
said out loud in their 
writing.  

Plan the content of each 
sentence orally before writing.  

Plan the content and practise the 
structure of each sentence, making 
revisions orally before writing.  

Plan the content and structure of 
each sentence orally before 
writing (including simple 
conjunctions and adjectives).  

Sentence structure Independently write 
simple words, phrases 
and clauses to convey 
meaning.  

Write simple phrases and 
clauses with growing 
confidence, sometimes in 
series. Show an awareness 
that combing words makes 
sentences. Begin to use ‘and’ 
to join words and clauses 
when prompted to do so, 
and with support.  

Independently write simple 
phrases and clauses in 
series. Confidently write 
some sentence-like 
structures by chaining 
ideas/ clauses together 
using ‘and’. Begin to 
demarcate sentence-like 
structures, using some 
simple punctuation 
symbols.  

Write in simple and compound 
sentences that make sense (e.g. 
using ‘and’). Use simple 
adjectives to describe some 
nouns in their sentences. Use 
capital letters and full stops to 
demarcate sentences. Begin to 
explore other punctuation (e.g. 
exclamation marks and question 
marks).  

Often use simple expanded noun 
phrases in their sentences (e.g. the 
blue butterfly). Write with a 
growing awareness of past and 
present tense in simple and 
compound sentences (e.g. using 
‘when’, ‘if’, ‘that’, ‘because’, ‘or’, 
‘and’, ‘but’). On most occasions, 
use punctuation in the right place 
and to help show meaning (e.g. an 
exclamation mark for emphasis). 
Begin to use commas to separate 
items in a list.  

Write in simple and compound 
sentences with a generally 
consistent use of past and present 
tense. Recognise and write 
statements, questions, 
exclamations and commands. Use 
capital letters, full stops, question 
marks and exclamation marks to 
demarcate sentences more 
consistently. Include, with 
prompts, commas to separate 
items in a list. Use a growing 
range of sentence openers to 
avoid repetition. Use adjectives, 
nouns, verbs and some adverbs 
with growing confidence and 
appropriateness in their writing.  



Organisation and 
sequencing 

Begin, with prompts, to 
make simple 
connections in their 
writing.  

Develop their writing, with 
support, ordering events or 
ideas and making simple 
connections between them.  

Make simple connections 
between ideas and events 
using some formulaic 
phrases (e.g. ‘last week;, 
‘first’, ‘next’, ‘then’, ‘after 
that’ and ‘finally’), including 
those to indicate the start 
or end of a text (e.g. ‘Once 
upon a time’, ‘A long, long 
time ago’, ‘One day’, ‘The 
end or ‘They lived happily 
ever after’).  

Begin, with support, to group 
ideas into sections (e.g. using 
headings). Sequence ideas 
appropriately.  

Group ideas into sections when 
prompted and sequence writing, 
beginning to use time connectives, 
headings and numbers more 
instinctively.  

Group ideas into sections and 
sequence writing through the use 
of time connectives, headings and 
numbers.  

Writing for 
different purposes 

Use simple vocabulary 
when writing. Begin to 
write in different forms 
for themselves (e.g. 
lists, captions and 
messages).  

Begin to make simple 
vocabulary choices guided 
by the teacher. Begin to 
identify a developing range 
of writing forms (e.g. stories 
and instructions).  

Use simple vocabulary 
appropriate to the purpose 
for writing (e.g. simple 
scientific words). Show 
some indication of basics 
purpose or form in their 
writing.  

Make, with support, style 
choices appropriate to the 
purpose of the writing (e.g. using 
a heading for a fact text).  

Use some characteristics of the 
chosen form, referring to known 
texts as models.  

Make vocabulary and style 
choices appropriate to the 
purpose of the writing, ensuring 
the main features are included. 
Use largely appropriate ideas and 
content in their writing.  

Language Use simple language 
when writing.  

Use simple language when 
writing which reflects the 
breadth of their experiences 
and developing phonic 
knowledge. Establish 
meaning through the 
repeated use of key/ subject 
specific words.  

Use some simple descriptive 
language (e.g. colour, size, 
simple emotion). Show 
evidence of vocabulary 
beginning to match the 
context.  

Begin to make some appropriate 
word choices, using word banks 
for support.  

Make, more readily, some 
appropriate word choices to create 
interest.  

Make some appropriate word 
choices and add detail to interest 
the reader (e.g. using adjectives 
and simple expanded noun 
phrases). Use new vocabulary 
gathered from their reading 
experiences.  

Writing to 
entertain 

Produce and record 
ideas with support, 
using simple writing 
frames to include 
pictures, labels and/ or 
captions. Share the 
composition of a simple 
narrative or poem with 
the teacher/ class.  

Use simple stories and 
poems that they have 
heard/ read to support their 
own writing. Use simple 
models from reading as a 
frame for their own writing. 
Attempt to write simple 
narratives/ poems with 
support and prompts.  

Compose sentences and 
record in order to form 
narratives. Use simple 
poetic structures to 
substitute own ideas and 
write new lines/ verses 
within an appropriate 
frame.  

Write, with support, narratives 
(about real or fictional events) in 
simple sentences. Begin to use 
poetic techniques, including 
humour and word play, as part of 
a group/class.  

Write narratives (about real or 
fictional events) by developing a 
sequence of sentences. Use poetic 
techniques, including humour and 
word play to compose a poem with 
the support of a peer.  

Write narratives (about real or 
fictional events) by developing a 
sequence of sentences, including 
some variation in sentence 
openings. Draw on their 
experience of listening to and 
reading stories to develop their 
story writing style. Use poetic  
techniques, including humour and 
word play independently. Write 
poems individually with support 
from a response partner to plan 
and evaluate.  

Writing to inform Begin to write, with 
support, a sequence of 
connected events.  

Write a short and simple 
sequence of connected 
events independently. With 
support, begin to use an 
appropriate order in their 
writing.  

Write a sequence of 
connected events in an 
appropriate order and, in 
some cases, linked to their 
own experience. Write 
information in simple forms 
(e.g. captions, lists and 
labels and within an 
appropriate frame e.g. 
instructions, recounts or 
information text). Write 
simple texts linked to a 
topic of interest/ personal 
experience.  

Write, with some support, about 
real events in chronological 
order. Produce clear labels to 
provide more information (e.g. 
label a simple flow diagram to 
explain a process).  

Write about real events in 
chronological order, structuring the 
events into a clear beginning, 
middle and end/ write simple non-
fiction texts using writing frames to 
organise ideas. Include enough 
detail, when writing non-fiction, to 
interest the reader.  

Write about real events in 
chronological order, using a 
structure of orientation (scene 
setting), events (recount) and 
reorientation (closing statement). 
Write simple non-fiction texts, 
with support, incorporating the 
main features of the genre (.g. 
instructions and information 
texts).  



Writing to 
persuade 

Produce and record 
simple ideas with adult 
support (e.g. adding 
simple pictures, labels 
and/ or a caption to a 
partially complete 
poster).  

Manipulate text provided by 
the teacher to make sense of 
writing (e.g. piece together 
sections of an advert/ 
poster). Begin to express 
own words and ideas.  

Use simple structures and 
writing frames to substitute 
own ideas and write new 
lines (e.g. producing own 
simple adverbs/ posters).  

Make, with some prompts, word 
choices to engage the reader.  

Begin to use detail to engage the 
reader and promote a simple 
viewpoint.  

Make adventurous word choices 
and use detail to engage the 
reader. Give a simple viewpoint in 
their writing, using some words 
chosen for effect to promote this 
viewpoint (e.g. great/fun/ 
healthy/ unhealthy).  

Proof reading Re-read their own 
writing with teacher/ 
adult support.  

Attempt/ begin to re-read 
their own writing 
independently (they may 
still require some support 
and prompts).  

Re-read their own writing to 
check that it makes sense.  

Re-read to check for sense, 
noticing obvious errors in 
spelling, grammar and 
punctuation with some help.  

Re-read to check for sense and 
with help, ensure that verbs to 
indicate time are used correctly 
and consistently, including verbs in 
the continuous form.  

Re-read to check for sense, 
correct use of verbs and errors in 
spelling, grammar and 
punctuation (e.g. ends of 
sentences punctuated correctly).  

Evaluating and 
editing 

Talk, with prompts, 
about their writing with 
the teacher/ an adult.  

Talk, with increasing 
independence, about their 
writing with the teacher/ an 
adult, beginning to give an 
opinion.  

Talk about their writing with 
the teacher or a partner.  

Take part in a collaborative 
conversation (e.g. with an adult 
or peer) to discuss the strengths 
of their writing.  

Evaluate their own writing, with 
support, identifying the main 
strengths and beginning to 
recognise an area for 
improvement.  

Evaluate their own writing with 
the teacher and their peers, 
identifying the main strengths and 
an area for improvement.  

Performing 
compositions 

Begin to read aloud 
their own writing with 
adult/ teacher support.  

Read aloud their own writing 
using an audible voice (some 
teacher/ adult support may 
still be required).  

Read aloud their own 
writing clearly and audibly.  

Read aloud own writing clearly 
and, with help, begin to 
recognise intonation.  

Read aloud own writing clearly and 
begin to use some intonation.  

Read aloud their own writing 
clearly, audibly and with 
appropriate intonation.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Key Stage two 

Year group  Year 3 Year 4  

Skills  Developmental skills  Essential skills  Developmental skills  Essential skills  

Term  Autumn  Spring  Summer  Autumn  Spring  Summer  
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Spelling  Unit 1  
Adding the prefixes dis- 
and in-  
Unit 2  
Adding im- to root 
words beginning with 
m or p  
Unit 3  
Adding the suffix –ous  
Unit 4  
Adding the suffix –ly  
Unit 5  
Words ending in –ture  
Unit 6  
Adding –ation to verbs 
to form nouns  

Unit 7  
Words with the c sound 
spelt ch  
Unit 8  
Words with the sh sound 
spelt ch  
Unit 9  
Adding the suffix –ion  
Unit 10  
Adding the suffix –ian  
Unit 11  
Adding the prefix re-  
Unit 12 
Adding the prefix anti-  

Unit 13  
Adding the prefix super-  
Unit 14  
Adding the prefix sub-  
 
Consolidation sessions on all 
essential spelling skills.  

Unit 1 
Adding the prefix mis- and 
revising un-, in-, dis- 
Unit 2  
Words ending in zhuh spelt –
sure  
Unit 3  
Adding the prefix auto -  
Unit 4  
Adding the suffix –ly  
Unit 5  
Adding the prefix inter-  
Unit 6  
Words with the ay sound spelt 
eigh, ei, ey  

Unit 7  
Words ending in –ous  
Unit 8  
Words with the s sound spelt sc  
Unit 9 
Words ending in zhun spelt –sion  
Unit 10  
Adding il- and revising un-, un-, 
mis-, dis-  
Unit 11  
The c sound spelt –que and the g 
sound spelt –gue  
Unit 12  
Adding ir- to words beginning 
with r  

Unit 13  
Adding the suffix –ion – part 1  
Unit 14  
Adding the suffix –ion – part 2  
 
Consolidation sessions on all 
essential spelling skills. 
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Plurals  Begin to notice the 
possessive apostrophe 
in words with regular 
plurals e.g. girls’ and 
boys’ 

Begin to place, with 
guidance, the possessive 
apostrophe accurately in 
words with regular plurals 
(e.g. girls’ boys’ pupils’ 
teacher’s) 

With support, place the 
possessive apostrophe 
accurately in words with 
regular plurals (e.g. girls’ boys’ 
pupils’ and teachers’).  

Recognise with prompts, the 
grammatical difference 
between plural and possessive 
-s.  

Recognise and begin to use, with 
support, the plural and 
possessive -s. Notice the 
possessive apostrophe in words 
with irregular plurals (e.g. 
children’s).  

Recognise the grammatical 
difference between plural and 
possessive -s. Place the possessive 
apostrophe accurately in words 
with irregular plurals (e.g. 
children’s, women’s and men’s).  

Prefixes  Form nouns beginning 
to use other prefixes 
such as sub- and super -  

Form nouns using an 
increasing range of prefixes 
(e.g. sub- super- anti- auto) 
beginning to use the 
spellings in context.  

Recognise the term ‘prefix’ and 
form nouns using a range of 
prefixes such as sub- and 
super- spelling with increasing 
accuracy (e.g. submarine and 
supermarket).   

Recognise and begin to use the 
term ‘prefix’ and begin to 
investigate further prefixes 
(e.g. anti- dis- mis- and in-).  

Use, the increasingly, the term 
‘prefix’ and form further words 
(e.g. intercity, antiseptic, 
autograph, disappoint, 
misbehave, redo, inactive, 
impossible and illegal).  

Recognise and begin to use further 
prefixes (e.g. inter-, anti-, auto-, 
dis-, mis-, re-, in-, im-, il-).  

Suffixes Begin to use further 
suffixes such as –ily and 
–ally adding yo the 
adjectives to form 
adverbs. Confidently 
add –ly to a adjective to 
form an adverb  

Explore the suffixes –ly - ily 
and - ally adding to an 
adjective to form an 
adverb.  

Use further suffixes such as –
ation adding to verbs to form 
nouns (e.g. admiration) and 
adding –ly, -ily or –ally to an 
adjective to form an adverb.  

Use further suffixes such as 
adding -ous to nouns to make 
adverbs (e.g. poisonous, 
dangerous, mountainous and 
courageous).  

Use further suffixes such as -ous 
(e.g. serious, obvious, curious, 
hideous and spontaneous).  

Use further suffixes (e.g. -ous, -
ious, -tion, -sion and -cian) and add 
suffixes to nouns to make adverbs, 
sometimes where there is no 
obvious root word.  

Words  Use increasingly word 
families based on 
common word to assist 
spelling  

Recognise an increasing 
range of word families 
based on age appropriate 
common words.  

Recognise and use word 
families based on common 
words, demonstrating an 
awareness of how words are 
related in form and meaning 
(e.g. solution, solver, dissolve 
and insoluble).  

Explain how words are related 
in form and meaning, giving 
examples of form-based (e.g. 
family/ familiar/ unfamiliar or 
antique/ unique) and meaning 
based (e.g. measurement; size, 
height, length, small, short, 
little, large, tall, big, huge) 
word families.  

Use knowledge of a growing 
number of word families to 
assist writing.  

Recognise and use knowledge of a 
growing number of word families 
to assist writing across all 
curriculum areas.  



Sentence 
construction  

Extend with some 
prompts the range of 
sentences with more 
than one clause by 
beginning to use a 
wider range of 
conjunctions (e.g. 
when, if, because and 
although) 

Independently extend on 
occasions, the range of 
sentences with more than 
one clause by using a wider 
range of conjunctions 
including when, if, because, 
although.  

Extend, as a matter of course, 
the range of sentences with 
more than one clause by using 
a wider range of conjunctions 
including when, if, because and 
although.  

Confidently use conjunctions, 
adverbs and prepositions to 
express time, place and cause 
(e.g. when, before, after, while, 
so, because, then, next, soon, 
therefore, during in, because 
of).  

Begin to use fronted adverbials 
to describe when, where and 
how (e.g. ‘I clean my teeth’ 
becomes ‘Before I go to bed, I 
clean my teeth).  

Use fronted adverbials. Express 
time, place and cause using 
conjunctions, adverbs or 
prepositions.  

Sentence 
development  

Show a simple 
awareness of pronouns 
as well as nouns as a 
device to avoid 
repetition in writing  

With guidance, choose 
nouns or simple pronouns 
to avoid repetition (e.g. 
using word banks/walls to 
support).  

Independently choose nouns 
or simple pronouns to avoid 
repetition.  

With guidance, expand noun 
phrases by adding modifying 
adjectives, nouns and 
preposition phrases (e.g. ‘the 
doctor’, is expanded to, ‘the 
friendly, attentive doctor with 
copper-coloured hair sat 
behind the desk’).  

Use expanded noun phrases, 
more instinctively and with 
growing independence to 
develop their ideas in more 
detail. Work with a response 
partner to evaluate and edit 
their use of expanded noun 
phrases.  

Competently expand noun phrases 
by adding modifying adjectives, 
nouns and prepositional phrases 
(e.g. ‘The teacher’ expanded to 
‘The strict English teacher with 
curly hair’).  

Grammatical 
components  

Notice the forms ‘a’ or 
‘an’ (i.e. a rock or an 
open box).  

Notice and begin to use the 
forms of ‘a’ or ‘an’ 
according to whether the 
next word begins with a 
consonant or a vowel.  

Use the forms ‘a’ or ‘an’ 
according to whether the next 
word begins with a consonant 
or vowel (e.g. a rock, an open 
box). Use conjunctions, 
adverbs and prepositions to 
express time, place and cause 
(e.g. when, before, after, while, 
so, because, then, next, soon, 
therefore, during, in, because 
of).  

Confidently express time and 
cause using conjunctions (e.g. 
when, before, after, while, so, 
because).  

Experiment with a combination 
of conjunctions, adverbs and/ or 
prepositions to express time and 
cause in own writing. Work with 
a response partner to evaluate 
and edit how effectively they 
have expressed time and cause 
in their writing.  

Confidently and consistently 
express time and cause by using 
both prepositions and adverbs, 
independently (e.g. before, after, 
during, in, because of, then, next, 
soon, therefore).  

Tense  Use the past and 
present tense 
consistently in writing. 
Use confidently and 
accurately the 
progressive form of 
verbs in the present 
and past tense.  

Find/ use with prompts, 
examples of the present 
perfect form of verbs 
instead of simple past (e.g. 
‘He has gone out to play’ 
instead of ‘He went out to 
play’).  

Find/ use examples of the 
present perfect form of verbs 
instead of simple past (e.g. ‘He 
has gone out to play’, instead 
of, ‘He went out to play’).  

Competently recognise/ use 
present perfect form of verbs. 
Begin to display some variation 
in tense and verb forms to 
show when an action takes 
place and who is carrying out 
the action.  

Write sentences sometimes 
demonstrating agreement 
between the verb and its 
subject. 

Generally choose accurate tense 
and verb forms.  

Layout  Begin with support to 
recognise paragraphs 
as a device to group 
related material. Use 
headings to organise 
information, more 
clearly with guidance.  

Use paragraphs when 
prompted to group related 
material. Begin to 
recognise and use sub-
headings in own writing, as 
a device to structure text. 
Begin to incorporate 
labelled diagrams where 
appropriate.  

Begin to use paragraphs 
independently to group related 
material, using headings and 
sub-headings to aid 
presentation. Use headings, 
sub-headings and labelled 
diagrams to structure text and 
aid presentation.  

Compose simple paragraphs 
with developing confidence, 
grouping related points/ ideas 
together with growing 
appropriateness. Attempt to 
separate paragraphs using 
simple layout features, where 
appropriate, including 
headings and sub-headings.  

Experiment with the order and 
sequence of ideas/ sentences, 
finding the most effective way to 
organise content within 
paragraphs. Arrange their ideas, 
more clearly, under headings 
and sub-headings. Use headings 
and sub-headings to help the 
reader. 

Use paragraphs to organise ideas 
around a theme, with appropriate 
choice of pronoun or noun across 
sentences, to aid cohesion and 
avoid repetition. Use appropriate 
layout devices (e.g. headings, sub-
headings and labelled diagrams) to 
structure text and make 
information clear and cohesive.  

Capital letters  Check with prompts 
writing for capital 
letters at the start of 
sentences. Use capital 
letters for some proper 
nouns (i.e. names).  

Check more instinctively 
writing for capital letters at 
the start of sentences. Use 
capital letters for proper 
nouns (e.g. names and 
places).  

Check writing for capital letters 
at the start of sentences. Use 
capital letters for most proper 
nouns.  

Check writing for correct 
capitalisation at the start of 
sentences, including 
capitalisation for known proper 
nouns.  

Notice errors in capitalisation 
and amend independently. 

Check writing, as a matter of 
course, for correct capitalisation, 
making amendments where 
necessary.  



Punctuation 
marks  

Recognise with some 
guidance direct speech 
and notice speech 
marks.  

Recognise direct speech 
and begin to use it in their 
own writing in a basic way. 
With support, write 
sentences, which include 
direct speech.   

Attempt to use inverted 
commas to indicate direct 
speech.  

Use, for more routinely, 
inverted commas, to indicate 
direct speech and with 
guidance, notice other 
associated punctuation. 
Competently use apostrophes 
for known contractions to 
show that one or more letters 
have been missed out (e.g. I’m/ 
I am, I’ve/ I have, it’s/ it is or 
shouldn’t/ should not). Use, 
with support, apostrophes to 
indicate a missing letter in 
other instances (e.g. The 
dinner’s ready/ the dinner is 
ready). 

Use inverted commas to clarify 
where direct speech begins and 
ends. Use, with support, other 
punctuation to indicate direct 
speech, such as a commas after 
the reporting clause and end 
punctuation within the inverted 
commas (e.g. The man shouted, 
“Sit down!”). Competently, use 
apostrophes to indicate 
ownership (e.g. the cat’s fur, 
Gill’s ankle) and begin with 
guidance, to use apostrophes to 
mark plural possession (e.g. the 
twins’ mother, these employees’ 
files).  

Use inverted commas and other 
punctuation to indicate direct 
speech (e.g. a comma after the 
reporting clause, ‘The conductor 
shouted, and end punctuation 
within the inverted commas, such 
as “Sit down!”). Use commas after 
fronted adverbials (e.g. Eventually, 
the waiter arrived at the table). Use 
apostrophes to mark plural 
possession (e.g. the girl’s name, the 
girls’ names).  

Proper nouns 
and personal 
nouns  

Consider the reader 
and use a growing 
range of sentence 
openers to avoid 
repetition (e.g. not 
always starting with a 
name or he/she).   

Find with support examples 
of pronouns used I others’ 
writing (i.e. he, she, they, 
we, you, them).  

Begin to make use of pronouns 
or nouns within and across 
sentences to avoid repetition.  

Begin to use pronouns to 
replace nouns. Begin to use 
pronouns and nouns within 
and across sentences to avoid 
repetition and aid cohesion. 

Improve the fluency of their 
writing, selecting and using 
appropriate pronouns and nouns 
from alternatives suggested/ 
provided.  

Make greater use/ appropriate 
choice of pronouns or nouns within 
and across sentences to avoid 
repetition. Use nouns/ pronouns to 
aid cohesion across a text.  

Technical terms  Apply their 
understanding of Year 2 
terminology and with 
prompts use some 
taught Year 3 terms.  

Use an increasing amount 
of the taught Year 3 
terminology.  

Use the terms: adverb, 
preposition, conjunction, word 
family, prefix, clause, 
subordinate clause, direct 
speech, consonant, consonant 
letter, vowel, vowel letter and 
inverted commas.  

Apply their understanding of 
Year 3 terminology and with 
prompts use some taught Year 
4 terms. 

Use an increasing amount of the 
taught Year 4 terminology.  

Use the terms: determiner, 
pronoun, possessive pronoun and 
adverbial.  

Standard 
English  

Begin with some 
guidance to recognise 
some of the differences 
between Standard and 
non-standard English.  

Talk about (with the 
class/peers) the differences 
between Standard and 
Non-Standard English.  

Demonstrate knowledge of 
some of the differences 
between Standard English and 
non-Standard English.  

Recognise, with some 
guidance, Standard English 
forms for verb inflections, 
instead of local spoken forms. 

Begin to apply Standard or non-
Standard English (e.g. when 
writing dialogue for characters). 
Use, more consistently Standard 
English forms of verb inflections 
instead of local spoken forms.  

Begin to apply Standard or non-
Standard English when writing 
dialogue. Use, independently, 
Standard English forms for verb 
inflections instead of local spoken 
forms (e.g. ‘we were’ instead of ‘we 
was’ or ‘I did’ instead of ‘I done’).  

Vocabulary 
range  

Draw on their 
experience of reading 
to inform their choice 
of vocabulary.  

Use simple, generally 
appropriate vocabulary 
beginning to select some 
words for effect or 
occasion using word 
banks/walls for support.  

Use generally appropriate 
vocabulary with some words 
chosen for effect, on occasions.  

Make more effective and 
appropriate vocabulary 
choices. 

Begin to make some deliberate 
vocabulary choices, sometimes 
to link with the topic.  

Make deliberate vocabulary choices 
with some expansion of general 
vocabulary to match the topic.  
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 Planning 
writing through 
talk  

Orally rehearse 
sections of writing with 
prompts from an adult.  

Orally rehearse sections of 
writing with a peer, 
beginning to use talk to 
consider the sequence of 
their sections. 

Orally rehearse sections of 
writing, including the sequence 
of sections  

Orally plan the structure of the 
whole piece, beginning to talk 
about some supporting details.  

Orally plan the structure of the 
whole piece, sometimes 
including the supporting details 
in parts of the writing (e.g. the 
introduction).  

Orally plan the structure of the 
whole piece, including the 
supporting details in each section 
of writing.  

Using writing 
models and 
checklists  

Recognise the main 
features of a given 
model and create 
simple checklists for 
their own writing, 
including sentence level 
features.  

Recognise and begin to 
imitate the main features 
of a given model and 
create checklists (linking 
these to their own targets).  

Recognise and imitate the 
main features of a given model 
and create checklists for their 
own writing (including 
sentence level features).  

Begin, with some prompts, to 
select main features of a given 
model across an increasing 
range of genres.  

Identify and use the main 
features of a range of genre 
types, creating checklists 
(including word and sentence 
level features) for their own 
writing.  

Select the main features of a given 
model, using only structural 
headings as guidance and create 
checklists (including sentence level 
features) for their own writing.  



Planning and 
making notes  

Draw pictures and note 
down ideas, key words 
and new vocabulary in 
a given planning format 
organised into sections. 

Begin to include more 
detail in planning and 
organise ideas into a logical 
sequence.  

Note down new ideas, key 
words and topic-specific 
vocabulary in a given planning 
format, with some appropriate 
detail.  

Note the keywords needed for 
a piece of writing.  

Begin to summarise the main 
ideas needed for the piece of 
writing, understanding that they 
do not need to write in full 
sentences.  

Use a given variety of planning 
structures to make notes, which 
summarise key ideas of appropriate 
brevity (i.e. not full sentences).  

Drama and role 
play  

Adapt a range of roles 
in order to develop 
creative and 
imaginative writing.  

Begin to respond 
appropriately to others in 
role, using ideas and 
experiences gained to 
develop creative and 
imaginative writing.  

Adapt a range of roles in order 
to develop creative and 
imaginative writing responding 
appropriately to others in role.  

Begin to create a range of roles 
in order to explore ideas for 
creative writing.  

Sustain roles in order to develop 
ideas for creative and 
imaginative writing.  

Create and sustain a range of roles 
in order to develop creative and 
imaginative writing.  
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Composing 
sentences  

Consider the 
organisation or 
sequence of sentences, 
beginning to use more 
effective adjectives and 
conjunctions.  

Compose and rehearse 
sentences orally before 
writing. Consider the 
organisation or sequence 
of sentences to include 
conjunctions, adjectives 
and subordination.  

Compose and rehearse 
sentences orally before 
writing. Consider the 
organisation or sequence of 
sentences to include 
conjunctions, adjectives and 
subordination.  

Consider the organisation or 
sequence of sentences to 
include conjunctions, 
adjectives, subordination, 
adverbs, prepositions and 
expand noun phrases by the 
addition of modifying 
adjectives, nouns and 
preposition phrases (e.g. ‘the 
teacher’ is expanded to ‘the 
lovely maths teacher with curly 
hair rushed through the door).  

Consider the organisation or 
sequence of sentences to 
develop ideas in more detail 
through the use of conjunctions, 
adjectives, subordination, 
adverbs, prepositions and 
expanded noun phrases. Begin 
to use fronted adverbials to 
describe where, when and how 
(e.g. ‘I play football’ becomes 
‘Every playtime I play football’).  

Compose and rehearse sentences 
orally before writing, developing a 
rich vocabulary and an increasing 
range of sentence structures. 
Consider the organisation or 
sequence of sentences to 
incorporate prior learning in 
vocabulary, grammar and 
punctuation. Use expanded noun 
phrases (e.g. ‘the policeman’ is 
expanded to ‘the co-operative 
policeman with polished shoes’) 
and fronted adverbials (e.g. later 
that day) to develop ideas in more 
detail but communicate 
information in a concise way.  

Sentence 
structure  

Confidently, write in 
simple structured 
sentences (e.g. simple 
and compound). Use 
co-ordinating 
conjunctions (e.g. and, 
or, but). Use full stops 
and capital letters 
accurately. Use the past 
and present tense 
consistently in 
sentences. Use adverbs 
independently to add 
detail to sentences.  

Start to write complex 
sentences which include a 
main clause and a 
subordinate clause. 
Occasionally use 
subordinate conjunctions 
(e.g. when, if because, 
although). Show some 
accurate use of question 
marks, exclamation marks 
and commas in lists. Use 
with prompts, present 
perfect forms of verbs (e.g. 
‘He has gone out to play’, 
contrasted with, ‘He went 
out to play’). Write 
sentences which include 
direct speech, with 
support. Use and position 
adverbs in sentences to 
modify verbs/ adjectives, 
providing information on 
when and how something 
happens/ happened.  

Use a variety of simple 
structured and complex 
sentences for clarity and effect. 
Correctly demarcate most 
sentences with capital letters, 
full stops, question marks, 
exclamation marks and 
commas for lists. Record direct 
speech in sentences, 
attempting to use inverted 
commas on occasions. 
Independently use present 
perfect forms of verbs (e.g. ‘He 
has gone out to play’, 
contrasted with, ‘He went out 
to play’). Display some limited 
variation in use of tense and 
verb forms. Choose suitable 
adverbs to enhance their 
writing.  

With growing confidence, write 
simple structured and complex 
sentences, using main and 
subordinate clauses. Begin to 
use inverted commas, more 
instinctively, to demarcate 
direct speech. Begin to display 
some variation in tense and 
verb forms to show when an 
action takes place and who is 
carrying out the action. Begin 
to use pronouns to replace 
nouns.  

Develop as a writer by 
experimenting with the type, 
order and structure of their 
sentences, drawing on more 
varied grammar and vocabulary. 
Use inverted commas to clarify 
where direct speech begins and 
ends. Begin to develop a simple 
awareness of other forms of 
speech (e.g. reported speech 
and dialogue). Write sentences 
sometimes demonstrating 
agreement between the verb 
and its subject. Improve the 
fluency of their writing, selecting 
and using pronouns or nouns 
from alternatives suggested/ 
provided (e.g. I, he, she, we, 
they, you).  

Use some variety in length, 
structure or subject of sentences, 
generally choosing accurate tense 
and verb forms. Use direct speech 
to build up a picture and add 
interest for the reader. Use 
inverted commas accurately to 
demarcate direct speech and some 
dialogue. Use a comma to 
introduce direct speech and 
separate dialogue from the rest of 
the sentence. Begin to use other 
punctuation (e.g. commas after 
fronted adverbials, apostrophes to 
mark plural possessions). Make 
appropriate choice of pronouns 
and nouns, within and across 
sentences to aid cohesion and 
avoid repetition.  



Organisation 
and sequencing  

Begin, with support, to 
recognise paragraphs 
as a device to group 
related material. Use 
headings to organise 
information, more 
clearly, with guidance.  

Use paragraphs, when 
prompted, to group related 
material. Begin to use sub-
headings in writing. Begin 
to demarcate openings and 
endings and on occasion 
attempt to organise ideas.  

Begin to use paragraphs 
independently to group related 
material. Use headings and 
sub-headings to aid 
presentation. Demarcate 
openings and endings and 
attempt to organise ideas of 
related points next to each 
other.  

Consider the organisation of 
their sentences and begin to 
group related points/ ideas 
together, making simple links, 
with some guidance. Compose 
simple paragraphs with 
developing confidence. 
Attempt to separate 
paragraphs (e.g. using simple 
layout features where 
appropriate, including 
headings and sub-headings).  

Experiment with the order and 
sequence of their ideas/ 
sentences, finding the most 
effective way to organise 
content within paragraphs. Use 
adverbs and conjunctions to 
establish cohesion within 
paragraphs. Attempt to use a 
fitting but simple opening and 
closing paragraph. Arrange their 
ideas, more clearly, under 
headings and sub-headings 
without support.  

Use paragraphs to organise ideas 
around a theme. Organise ideas or 
material in a logical sequence and 
attempt to create links between 
paragraphs. Use paragraphs to 
organise whole tests at a basic 
level. Write clear openings and 
closings for ideas, which are 
sometimes linked. Use appropriate 
headings and sub-headings to make 
information clear and cohesive.  

Writing for 
different 
purposes  

Independently select 
the appropriate 
language and 
organisation for the 
type of writing.  

Use the main features of a 
text with some specific 
vocabulary and style 
choices.  

Incorporate the main features 
of a text type, showing some 
awareness of the reader and 
make specific vocabulary and 
style choices.  

Begin to consider the purpose 
and audience more carefully 
when writing. Use the purpose 
and the audience of writing to 
begin to inform their decisions 
regarding form and features.  

Begin to establish clear purpose 
across an increasing range of 
writing, but not always 
maintained throughout the 
piece. Include main features 
which are clear and increasingly 
appropriate. Write with a basic 
awareness of the reader.  

Establish a clear purpose 
throughout a piece of writing, using 
main features of the genre 
appropriately. Write to interest, 
inform, entertain or engage the 
reader. Incorporate mainly relevant 
ideas and content in in texts 
produced.  

Language  Draw on their 
experience of reading 
to inform their choice 
of vocabulary.  

Select some words for 
variety and effect using 
word walls/ banks for 
support.  

Use generally appropriate 
vocabulary with some words 
chosen for effect (e.g. using 
paired adjectives when 
expanding simple noun 
phrases).  

Make most effective and 
appropriate vocabulary 
choices.  

Use deliberate language choices 
to add interest, detail and to 
improve clarity.  

Use deliberate language choices 
with some expansion of general 
vocabulary to match the topic. 
Progressively use a more varied 
and rich vocabulary.  

Writing to 
entertain  

Write narrative 
structure to include a 
simple beginning, 
middle and end. Use 
poetic structures 
including shape poems.  

Write narrative structure 
to include a simple 
beginning, middle and end 
and some development of 
characters in one or two of 
the sections. Use poetic 
structures (e.g. riddles, list 
poems, haikus, narrative 
poems) being increasingly 
aware of techniques such 
as rhyme and language 
play.  

Write narrative structure to 
include a simple beginning, 
middle and end, and some 
development of setting and 
characters in one or more of 
the sections. Use poetic 
structures and techniques, 
more confidently.  

Write a clear and logically 
related beginning, middle and 
end. Write a section for a class 
story based on drama and 
discussion (e.g. an opening). 
Begin to incorporate some 
dialogue within narrative 
structure. Write poems of their 
own based on models provided 
by the teacher/ those selected 
from reading.  

Develop their narrative structure 
to include the following features; 
an opening, complication and a 
resolution/ ending. Begin to 
write longer stories, including 
some events skimmed and 
others written in more detail. 
Experiment with language 
features and vocabulary choices 
when writing own poetry.  

Write narrative structure using the 
main features, including an opening 
to establish settings and characters, 
a complication and resulting 
events, a resolution and/or ending. 
Develop ideas and material in more 
detail (e.g. descriptions elaborated 
using expanded noun phrases and 
adverbials). Use an increasing range 
of poetic techniques (e.g. rhyming 
couplets, onomatopoeia, similes, 
powerful words and phrases). Use 
an increasing range of poetic 
structures (e.g. free verse, acrostic,  
calligrams, kennings, soliloquies, 
song lyrics).  



Writing to 
inform  

Write about real 
events, in chronological 
order, using a structure 
of orientation (scene 
setting), events 
(recount), reorientation 
(closing statement) and 
with prompts begin to 
add detail in one 
section. Use non-fiction 
writing frames 
independently and 
confidently selecting 
the most appropriate 
for purpose.  

Write about real events, in 
chronological order, using 
a structure of orientation 
(scene setting), events 
(recount), reorientation 
(closing statement). Use a 
wide range of conjunctions 
to expand the detail in 
their sentences (e.g. when, 
if, because, although). 
Begin to organise related 
material into sections using 
headings and sub-
headings, moving away 
from the need to use 
writing frames.  

Write about real events, in 
chronological order, using a 
structure of orientation (scene 
setting), events (recount), 
reorientation (closing 
statement) with some 
expanded detail in one or more 
sections. Use conjunctions, 
adverbs and prepositions to 
express time, place and cause 
(e.g. when, before, after, while, 
so, because, then, next, soon, 
therefore, during, in, because 
of). Draw on their experience 
of non-fiction texts to produce 
their own informative writing, 
using models to support.  

Write, with increasing 
competence, about real events 
in chronological order, using a 
structure of orientation (scene 
setting), events (recount), 
reorientation (closing 
statement) with relevant 
details, beginning to use 
temporal connectives (e.g. 
firstly, secondly, thirdly). Write 
non-fiction using some 
appropriate features of the 
genre.  

Write about real events in 
chronological order, using a 
structure of orientation (scene 
setting), events (recount), 
reorientation (closing statement) 
with relevant details and a wider 
range of temporal connectives 
(e.g. next, then, afterwards, soon 
afterwards, after a while, since, 
meanwhile and eventually). 
Write non-fiction in an 
increasing range of forms.  

Write about real events in 
chronological order using a 
structure of orientation (scene 
setting), events (recount), 
reorientation (closing statement) 
with relevant details and 
increasingly accurate use of 
temporal connectives. Write a 
range of non-fiction texts 
incorporating the main features of 
the genre (e.g. explanations and 
non-chronological reports).  

Writing to 
persuade  

Recognise some simple 
features of persuasive 
writing used to engage 
the reader (e.g. 
adventurous word 
choices, vocabulary 
chosen for effect, 
detail) and use 
checklists/ frames to 
structure ideas for their 
own writing.  

Begin to use features of 
persuasion in own writing. 
With support, indicate 
viewpoint through choice 
of some negative or 
positive vocabulary.  

Choose appropriate logical 
connectives to link ideas (e.g. 
using word banks/walls) and 
include more features of 
persuasion in their writing (e.g. 
text in capitals, powerful 
verbs/ adjectives). Indicate a 
clear viewpoint through choice 
of negative or positive 
vocabulary.  

Extend their use of appropriate 
logical connectives to link ideas 
(e.g. firstly, secondly, finally). 
Present a point of view in 
writing and begin to make 
simple style and vocabulary 
choices to convince the 
intended reader.  

Use a developing range of 
appropriate logical connectives 
to link ideas and add detail (e.g. 
also, in addition, because of this, 
to sum up, as you can see). With 
support, recognise and use more 
features of persuasion in their 
writing. Confidently write in role, 
establishing a straight forward 
negative or positive viewpoint. 
Attempt to provide one detail of 
opposing viewpoint, in simple 
discussion texts.  

Use appropriate logical connectives 
and include some features of 
persuasive writing (e.g. flattery, 
benefits, text in capitals, powerful  
verbs/ adjectives, appeal, 
exaggeration and statistics). Select 
appropriate positive or negative 
vocabulary to indicate offering 
viewpoints. Provide detail of 
opposing viewpoints in simple 
discussion texts.  

Proof reading  Proof read and correct 
noticed errors in 
spelling and 
punctuation.  

Proof-read and correct 
errors in spelling, grammar 
and punctuation, beginning 
to use a dictionary.  

Proof read and correct errors 
in spelling, grammar and 
punctuation, knowing when to 
use a dictionary.  

Proof read for age appropriate 
grammar, punctuation and 
spelling errors and 
automatically use a dictionary 
to support when making 
corrections.  

Develop their proof-reading 
skills, beginning to check over 
the text in finer detail to detect 
errors in spelling, punctuation 
and grammar. Begin to use their 
proof-reading skills to edit and 
improve own writing/ set a 
target.  

Demonstrate more accurate proof-
reading for spelling, age 
appropriate grammar and 
punctuation, using a dictionary 
when required.  

Evaluating and 
editing  

Evaluate, with some 
support, their own 
writing, beginning to 
suggest improvements 
to vocabulary.  

Evaluate their own/ discuss 
others’ writing, suggesting 
some improvements to 
grammar and vocabulary.  

Evaluate their own/ discuss 
others’ writing, suggesting 
improvements to grammar and 
vocabulary.  

Evaluate their own and others’ 
writing as a class/ in a small 
group, discussing its 
effectiveness and suggesting 
possible changes to grammar 
and vocabulary.  

Critically evaluate their own and 
others’ writing with peers/ a 
response partner, considering 
the reader and setting a target.  

Critically evaluate their own and 
others’ writing suggesting changes 
to grammar and vocabulary to 
improve consistency.  

Performing 
compositions  

Read aloud their own 
writing to a group with 
appropriate intonation 
and volume.  

Explore intonation and 
volume to add clarity so 
meaning is clear when 
reading aloud.  

Read aloud their own writing, 
with appropriate intonation 
and volume, so that the 
meaning is clear.  

Convey meaning through use 
of intonation and by 
controlling volume, beginning 
to modify the tone of their 
voice appropriately.  

Experiment with their tone of 
voice, when appropriate, to 
enhance a performance.  

Convey meaning through use of 
intonation and by controlling 
volume and tone.  

 

 



 

To complete each half term throughout the year:  

Please indicate key text for input and planning (e.g. Arthur and the golden rope for Story mapping), type of text the children will be writing (e.g. narrative, 

information text, instructions) and key focus NC links.  

 Nursery  Reception  Year 1  Year 2  Year 3  Year 4  

A
u

tu
m

n
 1

  

Topic/s Why do you love me 
so much? 

 Dinosaur world    Traders and Raiders  

Fiction   
 
 
 

 Sentence skills – writing 
a simple sentence Using 
a capital letter, full stop  
and finger spaces. 
 
Stories – Writing their 
own dinosaur story 
based on Ten Little 
Dinosaurs Using capital 
letters, full stops and 
finger spaces. 
 
Letters – Letter to our 
dinosaur Using capital 
letters, full stops and 
finger spaces. 
 

  Character description - 
Hack and Whack.  
 
Arthur and the golden 
rope – retell and 
innovation.  

Non-
fiction  

  Instructions - making 
mod roc eggs 
Sequencing sentences 
 
Riddles – Who am I? 
Based on Flip Flap 
Dinosaurs Using a 
question mark. 
  
Labels and captions 
Using sounds they know 
to write words 

  Instruction writing – how  
to make a Viking boat.  
 
Chronological report – 
Viking gods.  

Poetry   
 

     

A u t u m n 2    Topic/s Can we explore it?     Road trip USA 



Why do leaves go 
crispy? 

Fiction  Goldilock and the Three 
Bears 
 
 

    Native American tales - 
How the stars fell into 
the sky – retell and 
innovation  
 

Non-
fiction  

     Persuasive letter  
Play script – the Indian in 
the cupboard  

Poetry   
 

     

Sp
ri

n
g 

1
  

Topic/s Do dragons exist?     Misty mountain sierra 

Fiction  Squash & a squeeze 
Polar bear, polar bear 
what can you see? 
Guess how much I love 
you? 
Three Little Pigs 
Captain Cook’s Favourite 
Book 
 

    Setting description – The 
Hobbit  
Chapter writing – 
adventure story up a 
mountain  
King of the cloud forests 
by Michael Morpurgo  
Mountain of adventure 
by Enid Blyton  

Non-
fiction  

     Diary entries – climbing 
Mount Everest  
Newspaper report – 
Professor goes missing  

Poetry   
 

    Shape poems – shape of 
a mountain  

Sp
ri

n
g 

2
  

Topic/s Are eggs alive?     Potions  

Fiction  The Ugly Duckling 
Panda Panda what do 
you see? 
Smartest Giant in Town 
Ed’s Egg 
Ten little monsters 

    Alice’s adventures in 
Wonderland.  

Non-
fiction  

Spring 
How things Grow 
Life Cycle of Frogs 
Healthy Eating 

    Instructions – to make a 
potion.  
Play script based on 
Romeo and Juliet.   
Information text on 
Solids, Liquids and Gases 
to include a glossary.  
Letter writing – invite to 



tea party.  

Poetry   
 

    Macbeth spell – rhyming 
couplets  

Su
m

m
e

r 
1

  

Topic/s Why can’t I have 
chocolate for 
breakfast? 

    Burps, bottoms and 
bile  

Fiction   
 

    Demon dentist  

Non-
fiction  

     Teeth non fiction 
Digestive system  

Poetry   
 

     

Su
m

m
e

r 
2

  

Topic/s How high can I jump? 
Why is water wet? 

    Blue Abyss  

Fiction       20,000 leagues under 
the sea  

Non-
fiction  

     Sea life creatures  
Layers of the ocean  

Poetry   
 

     

 


